administrators a challenge of a different kind to that described at the beginning of this article: How far are they prepared to meet increased demand for communication training, given their gearing for demand levels till now? to elevate instructor skills at facilitating discussion. My experience has included both novice and experienced users of discussion methods across various contexts.
Expand Your Repertoire of Ways to Pose Questions
To a casual observer, discussion classes may appear to be disorderly and lacking in substance. A good discussion may unfold in unexpected ways, but the process and content are implemented with careful consideration and planning. The effective use of questions allows discussion leaders to channel students' thoughts, to direct and redirect interactions, to elicit important insights from participants, and to move the discussion along the logic of a teaching plan. The students benefit from taking in information and sharing it with others, as well as from the cognitive stimulation that the exchanges afford. In a plan for guiding questions, expand the questioning repertoire by using Bloom's (1956 Bloom's ( , 1984 taxonomy of thinking skills to help generate different levels of questions (i.e., regarding facts, comprehension, application, analysis, synthesis, and evaluation). Vary questions to create opportunities for students to think at various levels of the taxonomy and to exercise critical thinking. Ask a wide array of questions at appropriate levels that move beyond the basics of who, what, when, where, and why. Try mixing informational questions with more abstract questions that will lead to the instructional objectives, such as asking students to describe and classify crucial elements in a case; to identify primary and secondary problems; to generate potential solutions; or to consider consequences, limitations, or the long-term impact of proposed solutions. As your questioning repertoire expands, your ability to deal with emerging questions and to quickly pose such questions at appropriate times in the discussion will also improve.
Begin the Discussion With a Familiar Experience and Keep It on Track
The dynamics of every session are different, and thus there are an infinite number of ways to start the discussion. For example, one may launch a discussion with a shared experience by referring to an excerpt from an assigned reading or to a public controversy, by asking for responses to assigned questions, by calling for anecdotes and experiences related to the topic, or by building on key points made in the previous session. No matter how you choose to begin a discussion, provide a sense of coherence as the class explores the ideas. Bring the
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discussion back to the topic if it starts to veer in other directions. One common student misperception about learning through discussion is that students learn less in discussions than in lectures. Provide summaries periodically and use the final 5 to 10 minutes to summarize progress made, linking the discussion to the objective(s) set forth at the beginning of the period, and pointing toward future classes or to the larger picture. It is important to stress the range of ideas rather than to imply that there is a "right" answer or solution.
Stretch Your Tolerance of Silence
The most common mistake made when posing questions in a discussion is not allowing sufficient time for students to think and to answer the questions that are intended to stimulate and facilitate deep processing in students' thinking. Resist the urge to answer your own question. Your tolerance of silence after posing a question as well as after a response can enhance students' analytical and problem-solving skills. In situations where no thoughts or answers have been put forward, try to continue probing by paraphrasing and rephrasing the question or by modifying the levels of questions that are within the students' "zone of proximal development" (Vygotsky, 1978, p. 86) .
Exercise Effective Listening Skills
First, acknowledge contributions. Offer positive feedback, both verbally and nonverbally. Integrate participants' ideas, restate or paraphrase the critical points, and offer encouraging comments to motivate learners' deeper engagement in the discussion. If a student makes an incorrect or inappropriate comment, put a positive twist on the comment and use the opportunity to explore the beliefs and assumptions that led to the comment. Second, effective teaching by discussion demands the arts of suspending judgment and comment and of true listening and understanding. This calls for our alert involvement verbally and nonverbally and for observation of students' nonverbal language. Our preconceptions and experiences can limit our capacity to listen to and understand what is being said and what is meant. Listen for the verbal and nonverbal messages, for the content and assumptions expressed in the comments, such as underlying values, beliefs, attitudes, and assumptions. Seek every possible opportunity to help students build on each others' ideas. Stimulate students by your questions as well as theirs, and pursue the connections in the network of connected thoughts.
Facilitate Dialogue Among Participants and Foster an Inquiry-Driven Community
Foster a community of inquiry that supports learners' willingness to wonder, to pose questions, and to seek understanding through collaboration with others in imaginative handling of ideas and problem solving. Help students speak and respond to each other, not to you, through nonverbal language, such as maintaining eye contact with the entire group, and through verbal language, such as, "What do the rest of you think about Jack's comment that . . . ?" As an alternative to the alltoo-common practices of students arguing for and against positions, defending stances on issues, and providing information rather than asking questions, move the discussion from debate to dialogue. Help students to engage in "exploratory talk" (D. Barnes, 1992, p. 6 ) that provides a vehicle for coming to know-for developing the skills, knowledge, and dispositions needed for effective participation. This option is more instructive than mere reporting of what is already known. This, in turn, may generate broader thinking, newer insights, greater understanding, and more creative solutions.
Encourage Students to Explore a Variety of Viewpoints
As the instructor, solicit multiple interpretations and opinions and probe for differences before you weigh in with your own opinion. Play devil's advocate and encourage students to practice this technique as well. The purpose of challenging individual contributions, whether the challenges come from peers or the instructor, is to foster an imaginative, receptive mind; to make the contributor push his or her thinking further; and to help foster rigor in analyzing the subtler issues. Parker Palmer's assertion regarding good teaching can be extended to learning in a community in which the learner has "the courage to expose one's ignorance as well as insight, to invite contradiction as well as consent, to yield some control in order to empower [others] , to evoke other people's lives as well as reveal one's own" (as cited in L. B. Barnes, Christensen, & Hansen, 1994, p. 6 ).
Help Students to Clarify Thoughts
Verbalized thoughts provide a basis for individual and group reflection. External speech serves as a mediating tool in the internalization of process and knowledge and in appropriation of conceptual content. Facilitating verbalization of unclear thoughts in a way that helps
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students explore their thinking offers opportunities for both instructor and students to challenge, discuss, and enhance cognitive processes. Clarifying thoughts through verbalization serves a strategic function in "other-regulation," where the instructor and other discussants provide the primary source of mediation, and "self-regulation," where the individual can resolve problems independently (Wertsch, 1985, pp. 163-166) . The clarification process is crucial to the ways knowledge changes among and within individuals during the coconstruction process. Students' verbalization involves abstracting essential points from nonessential ones. This process is important for the development of mental actions and concepts and for the subsequent employment of such knowledge in solving a variety of problems.
Use the Linking Technique
This technique can be used throughout the various stages of discussion: to begin, to move, and to conclude a discussion. This may include linking the discussion to practical examples, to professional experiences, to analogies, as well as to comparisons and contrasts. Grasp opportunities to tie students' ideas and comments to other students' comments, to the topic, to other examples, to the bigger picture, and so on. Students should also be guided to ground their conceptual arguments in the details of their own personal, accumulated professional experiences, which have shaped their conceptual view of the case/ issues under discussion. They should be encouraged to expand the sources of their personal theories-in-use.
Pay Attention to Individual Participation Styles
In addition to learning about participants' backgrounds in a way that will help you link their experiences to classroom discussions, vary your ways of eliciting participation by considering students' participation styles. For example, some individuals may find it challenging to speak up in a large group, regardless of the quality of their prior preparation. Cultural, social, and psychological factors may contribute to personal reluctance to speak in class. Encourage the "reluctant" or quiet participants to get involved by having all students write a response or hypothetical solutions to a case first and then work backwards to derive the analysis. Alternatively, use "warm" calls, for example, "Jack, would you be willing to offer your thoughts after Jane?" Warm calls provide advance notice to the reluctant participant, who may need more time to formulate thoughts. This method may prevent potentially damaging feelings of "losing face" and confidence. Also, using different discussion formats, such as lineup, mingling party, pyramid challenge, and poster tour (see the appendix), can enhance participants' involvement in class. Students can benefit from varied ways of participating, and this allows the instructor to achieve balance and broad participation.
Learn About Cross-Cultural Differences in Communication
It is useful for teachers to raise their awareness of the underlying cultural tendencies that can affect how people interact or participate in discussions. For example, it is useful to understand (without overgeneralizing or stereotyping) the relative emphasis on the individual versus the group, the tendency toward high or low context (Hall, 1976) , large versus small power distance, tolerance for ambiguity, attitudes toward conflict, and the impact of gender differences (Hofstede, 1997, n.d.) . In my years of teaching, I have found that students experienced the greatest number of "aha" moments about their own and other students' interaction patterns when they were introduced to the differences between high-and low-context styles, large and small power distance, and tolerance of ambiguity. Some common characteristics of high-context culture may include more emphasis on what is left unspoken (implicit and indirect), more reliance on nonverbal communication and shared knowledge/assumptions, more need for silence (longer interturn pauses), and preference for inductive rather than deductive processing patterns. In contrast, low-context communication tends to be direct, precise, and clear. Recognition of a wide power gap may lead to silence as a form of respect, rather than as a sign of being unengaged, as well as not taking initiative, not asking questions, being less willing to disagree or criticize authority, and being more accepting of the authority of written texts. People with strong uncertainty avoidance may exhibit a lack of tolerance for differing behaviors and opinions. They may be less flexible and have a stronger need for definitiveness and predictability.
Though interaction patterns may be deeply ingrained, it is important to keep in mind the interwoven and context-dependent nature of those cultural dimensions. As L. B. Barnes et al. (1994) pointed out, a successful discussion requires an effective partnership between the instructors and the students. Knowledge about our students strengthens the partnership, enables instructors to meet students where they are (which is where learning begins), and helps instructors to guide the discussion and their involvement in the process.
Conclusion
Listen to those who have achieved mastery or are persistent in practicing the art of teaching by discussion or to anyone who has been in enriching discussion classes. These instructors and learners will staunchly stand by their viewpoint that a well-led discussion can be one of the most rewarding and successful learning experiences for both students and teachers. Facilitating discussion is a difficult and demanding art of balancing structure and flexibility. Fine-tuning the craft of teaching through discussion takes time, practice, and patience. It requires the discussion leader's competence in managing both content and process (L. B. Barnes et al., 1994) to reach instructional/learning goals. Through ongoing feedback from colleagues and through selfreflection, mastery of the craft of teaching through discussion can be attained. Every discussion class provides an opportunity for intellectual adventure and new learning, and the rewards of exploring the territory of teaching through discussion are bountiful and ever-unfolding.
